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Overview
A Brief Explanation of the  
Diagnostic Decoding Surveys

When students cannot decode words  
accurately, their fluency and comprehension 
of text are affected. Quick, informal diagnostic 
assessment of a student’s decoding skills is 
the critical first step toward planning effective 
reading instruction. Teachers who can identify 
exactly which skills a student has mastered 
and which skills are weak will be able to 
group and instruct their students effectively 
and efficiently. 

No matter their age, most struggling readers have weaknesses in basic reading skills. The Diagnostic Decoding 
Surveys contained in this packet allow teachers to:

•	 Assess the basic and advanced decoding skills of readers of almost any age

•	 Establish whether a student has gaps in his/her phonics knowledge and pinpoint specific phonics weaknesses

•	 Determine whether the decoding skills are being established at an appropriate pace (by comparing the results 
against some criterion benchmarks by grade and phase of year)

The Beginning Decoding Survey assesses students’ ability to read high-frequency words and single-syllable 
decodable words with short vowels, digraphs, and blends.

The Advanced Decoding Survey assesses how well students read unfamiliar single-syllable decodable words 
with more advanced vowel patterns. The Advanced Decoding Survey also assesses a student’s ability to read 
familiar and unfamiliar multi-syllable words.

This complimentary packet should be used for initial assessment of students’ decoding skills. You may use the 
surveys in this set to assess as many students as you’d like. If the surveys reveal that a student’s weakness is not 
in decoding, you will want to use other instruments to assess possible weaknesses in other basic reading skills. 

This complimentary packet includes Form A of the Diagnostic Decoding Surveys. In response to customer  
feedback, RGR recently published six additional forms that may be used for progress monitoring. In addition, 
RGR’s recently published User’s Guide provides comprehensive guidance on how to administer, score, and  
interpret the Diagnostic Decoding Surveys. 

The User’s Guide includes reproducible copies of the additional forms. In addition, RGR offers a full-day and  
a half-day Screening and Diagnostic Assessment workshop for teachers or administrators who use or would like  
to use the Diagnostic Decoding Surveys in their school.

To learn more about the additional forms and the User’s Guide, please see the order form located on the last 
page of this document. 

For access to complimentary portions of the User’s Guide, use the links on the next page. 
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Two Case Studies

To highlight the various pieces of the Diagnostic Decoding Surveys and provide a more detailed overview  
of this product, RGR has made available two case studies: one of a second-grade student and one of a  
ninth-grade student. These case studies provide details about each student’s screening assessment scores,  
a detailed analysis of each student’s Diagnostic Decoding Surveys scores, and recommendations for additional 
assessment or specific instructional recommendations. The information presented in the case studies is taken 
from actual students, but the names have been changed. More case studies are available in the User’s Guide. 

Click here to download the case study document or type this URL into your browser:   

www.rgrco.com/2cases.pdf

How the Diagnostic Decoding Surveys Support Response to Intervention

The Diagnostic Decoding Surveys can be an integral part of Response to Intervention (RtI). Many schools use  
RtI to ensure that students receive appropriate reading instruction prior to being referred for an evaluation for  
special education services. 

The Diagnostic Decoding Surveys can provide valuable information during the RtI process. For example, the 
survey scores show error patterns that can be a part of the information used to plan effective phonics instruction. 
Effective remediation will fill the gaps that have been identified. The surveys also provide data that can be used  
to group students effectively if phonics instruction is required. In addition, the surveys can be used to provide  
progress monitoring data. 

More information on grouping and progress monitoring using the Grouping Matrix can be found on page 12  
of this document.

For a detailed discussion of how the Diagnostic Decoding Surveys fit into an RtI model,  

click here or type this URL into your browser:  

www.rgrco.com/ddsrti.pdf
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Using This Packet
Who Can Use This Packet

This is a complimentary packet provided to you by RGR. As a user of this complimentary version, feel free to 
make as many copies of the recording forms as necessary. If you would like to give this document to a colleague, 
please have that person request a new copy from the RGR website: http://rgrco.com/DDS.asp.

How to Administer and Score the Diagnostic Decoding Surveys

The Diagnostic Decoding Surveys take less than 10 minutes per student to administer. The surveys are most 
often used with students in grades 1–12 who have been identified as struggling readers. 

Learning how to administer and score the Diagnostic Decoding Surveys is quick and easy. To get started,  
you must become familiar with:

•	 Materials Needed (page 5)

•	 Administration and Scoring Guidelines (page 5)

•	 Summary Scripts and Sample Scoring Sheets  (pages 8 and 9)

When to Administer the Diagnostic Decoding Surveys

The general guidelines below indicate when it is appropriate to administer the Beginning and Advanced Decoding 
Surveys to each grade level.

Grade 1
•	 It is appropriate to administer the Beginning Decoding Survey starting in the middle of first grade.

•	 The Advanced Decoding Survey should not be administered to first graders at any time during the year.

Grade 2
•	 It is appropriate to administer the Beginning Decoding Survey to second graders at any time during the year. 

•	 The Advanced Decoding Survey should not be administered until the middle of second grade.

Grades 3-12
•	 It is appropriate to administer both the Beginning Decoding Survey and the Advanced Decoding Survey  

at any time during the year.

It is important to note that the Beginning Decoding Survey should always be administered to students before 
administering the Advanced Decoding Survey. 

	 Grade			   1					     2					     3				   4–12 and adult

	 Time of Year	 b	 |	 m	 |	e	b	   |	 m	 |	e	b	   |	 m	 |	e	b	   |	 m	 |	e

	 Beginning Decoding Survey	 na	 |	 36	 |	 48			   48					     48					     48

	 Advanced Decoding Survey			   na			na	    |	 15	 |	 20	 21	 |	 23	 |	25			   26

B = Beginning of Year    M = Middle of Year    E = End of Year       NA = We do not recommend giving this survey at this time of year. 

Criterion-Referenced Benchmarks

The Diagnostic Decoding Surveys were designed for use by students from grades 1-12 and adults. RGR recommends 
the following benchmark scores. These scores indicate the number of words students are expected to read correctly in 
both the Beginning Decoding Survey and the Advanced Decoding Survey. The chart is broken down by grade levels  
and phase of year. The basis for these benchmarks is discussed in further detail in the User’s Guide.

  Benchmark Scores: Total Words Correct on Beginning and Advanced Decoding Surveys
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Preparing, Administering, and Scoring the Surveys
This page summarizes the necessary materials and the basics of administering and scoring both surveys. More 
detailed instructions can be found on the Summary Script and Sample Scoring Sheets (pages 8 and 9) as well as 
in the User’s Guide. 

Materials Needed

Student Page—Form A.  There are two different student pages in this packet, one for the Beginning Decoding 
Survey titled “Words and Sentences to Read” (page 6) and one for the Advanced Decoding Survey titled “Words  
to Read” (page 10). You will need a blank recording form for each student that you assess. However, the same  
student pages may be used over and over. For teachers who are planning to assess many children, it can be  
helpful to laminate the two student pages back to back.

Recording Form—Form A.  There are two different recording forms in this packet, one for the Beginning  
Decoding Survey (page 7) and one for the Advanced Decoding Survey (page 11).

Administration and Scoring Guidelines

When you are ready to begin a survey, place the appropriate student page in front of the student, have the  
appropriate recording form in front of the assessor, and follow the appropriate sample script (pages 8 and 9).

The following scoring guidelines apply to both the Beginning Decoding Survey and the Advanced Decoding  
Survey. The sample scoring sheets show examples of all these items. It may be helpful to have the sample  
scoring sheets in front of you when reviewing these guidelines. 

Scoring with the Error Grid: 

•	Do not fill out the Error Grid while administering the 
survey. It should only be filled out after the student  
has finished reading all the words and/or sentences.

•	 Tally the total number of words read correctly and  
record that number in the box marked Words Read  
Correctly at the bottom of the page. Please note:  
Self-corrections do not count as correct; they  
are errors.

•	 Indicate the part of the word that the student missed  
by placing an X in the appropriate box or boxes. 

•	Boxes may have more than one X (page 8, word 15).

•	One misread word may result in Xs in more than 
one box (page 8, word 15).

•	Mark an X in all appropriate boxes for each sound  
a student adds, omits, or misreads (page 8,  
word 20).

•	 For multi-syllable words, mark an X if the student 
either did not try the word or misread the word  
(page 9, word 22).

•	Mark errors for any words the student misread  
before self-correcting (page 8, word 16).

•	 Tally total number of Xs in the appropriate boxes  
at the bottom of each column.

Recording Student Responses:

•	 For words read correctly, place a ✔ next to the  
word if it is an individual word or above the word  
if it is in a sentence (page 8, word 1).

•	 For errors, write exactly what the student read.  
Any errors should be written next to the word if  
it is an individual word or above the word if it is  
in a sentence (page 8, word 5).

•	 If the student gives more than one response, write 
all incorrect attempts (page 8, word 13).

•	 If the student self-corrects, write what the student read 
before self-correcting and write SC (Self Correction)  
to note the self-correction (page 8, word 16).

•	 If the student doesn’t try a word or says “I don’t 
know,” write NT (No Try) and ask the student one 
time to try again (page 8, word 3).

•	 If the student does not attempt a word in a  
sentence, put a slash through the word. After the 
student has finished the entire sentence, ask the 
student one time to try the missed word.

•	 Mark any appropriate boxes in the Observations 
section in the upper right-hand corner of the  
recording form.

•	 Record any additional comments and observations  
in the margins if desired.
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Words and Sentences to Read

Set 1

see one they you are

rag lid dot hum bet

rich shop tack quit moth

dust step trip pond brag

Set 2

1. The cat hid in a box.

2. The fresh fish is still on the wet grass.

3. Six flat shells were in my bath.

Set 3

vop yud zin keb

shap thid chut weck

2
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Examiner

Student

Grade Date Beginning
decodinG sURvey

recording form   DA

Real Words

Si
g

ht
 W

o
rd

s
C

V
C

 W
o

rd
s

D
ig

ra
p

hs
 &

 
Sh

o
rt

 V
ow

e
ls

Bl
en

d
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&
 

Sh
o

rt
 V

ow
e

ls
C

V
C

D
ig

ra
p

hs

No Try Sight
Word

1 see

2 one

3 they

4 you Sound 
Added or 
Omitted

Consonant Short
Vowel5 are Initial Final

6 rag NA
7 lid NA Consonant

Digraph:
ch, sh, ck, 

wh, th 

Letters qu

8 dot NA
9 hum NA

10 bet NA
11 rich NA NA
12 shop NA NA
13 tack NA NA
14 quit NA NA
15 moth NA NA Blend

16 dust NA NA
17 step NA NA
18 trip NA NA
19 pond NA NA
20 brag NA NA

Sentences (irregularly spelled sight words are in italics)

21–26    The    cat    hid    in   a    box.
NA NA

27–35 The    fresh    fish   is    still    on   the    wet    grass.

36–42 Six    flat    shells   were    in   my    bath.

Nonsense Words
43 vop NA NA NA
44 yud NA NA NA
45 zin NA NA NA
46 keb NA NA NA
47 shap NA NA NA
48 thid NA NA NA
49 chut NA NA NA
50 weck NA NA NA

Error Column Totals

No Try Sight
Word

Sound 
Added or 
Omitted

Initial Final Short
Vowel

Digraph & 
Letters qu Blend

Consonant

Error Grid

Words Read Correctly
(out of 50 total)

Observations
Check the appropriate boxes:

  Reads sound by sound, 
then blends word

  Possible b/d or b/p reversal

  Quick to 
guess

  Slow
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Beginning Decoding Survey 
Summary Script and Sample Scoring Sheet
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Words to Read

Set 1

fut shab thox

lutch phim gred

strob misp

Set 2

yume weag jaib

soam foom vawk

soid zout foy

fird gorf lerm

Set 3

kimplut gruckle slafnode

dirper panventic

Set 4

fantastic several attached

recognize lotion

3
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ADvAnceD
decodinG sURvey

recording form A

Nonsense Words

Error Grid

No Try
Sound

Added or 
Omitted

Consonant Short
Vowel

Consonant
Digraph:

sh, ch, th, ph 
Trigraph:
dge, tch

Initial Final

1 fut

2 shab NA

3 thox NA

4 lutch NA

5 phim NA Blend

6 gred NA

7 strob NA Advanced
Vowel

8 misp NA

9 yume NA NA NA

10 weag NA NA NA

11 jaib NA NA NA

12 soam NA NA NA

13 foom NA NA NA

14 vawk NA NA NA

15 soid NA NA NA

16 zout NA NA NA

17 foy NA NA NA NA

18 fird NA NA NA

19 gorf NA NA NA

20 lerm NA NA NA

Error Column Totals

No Try
Sound

Added or 
Omitted

Initial Final Short
Vowel

Digraph
& Trigraph Blend Advanced

VowelConsonant

V
ow

e
l +

 R
V

C
E

V
ow

e
l T

ea
m

s
O

ne
 S

yl
la

b
le

 &
 O

ne
 V

ow
e

l

Multi-Syllable Words

Nonsense Words Incorrect 
or No Try

21 kimplut

22 gruckle

23 slafnode

24 dirper

25 panventic

Multi-Syllable Nonsense Word Errors

Words Read Correctly (out of 30 total)

Real Words Incorrect 
or No Try

26 fantastic

27 several

28 attached

29 recognize

30 lotion

Multi-Syllable Real Word Errors

Observations
Check the appropriate 
boxes:

  Reads sound 
by sound, then 
blends word

  Possible b/d or 
b/p reversal

  Quick to guess

  Slow

Student

Date
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Using the Diagnostic Decoding Surveys to 
Group Students
The Diagnostic Decoding Surveys provide a simple way to identify a student’s specific decoding deficits. This  
information can be used to determine how to group students for instruction. Typically, grouping students with  
similar weaknesses results in more effective and efficient instruction. RGR’s complimentary Grouping Matrix  
is an easy way to use the results from the Diagnostic Decoding Surveys to group students according to their  
specific decoding weaknesses.

The Grouping Matrix

The Grouping Matrix is a web-based, password protected computer program that groups students according to 
the type and depth of their decoding abilities and weaknesses. The Grouping Matrix has direct online data entry, 
with immediate reports that group students and recommend instruction.

The Grouping Matrix places a student into one of seven groups, based on the degree of decoding strengths  
and weaknesses identified by scores from an oral reading fluency and the Diagnostic Decoding Surveys.  
The Grouping Matrix also provides a maximum recommended group size and instructional recommendations  
for each group. When applicable, the instructional recommendations include materials that RGR publishes.

The chart below shows the seven groups students may be placed in, along with the maximum recommended 
group size and instructional recommendations by grade.

Instructional Recommendations

	 Grades 2 and 3	 |	 Grades 4–12

No decoding or fluency instruction recommended.

Fluency or vocabulary instruction recommended, or a combination 
of both. Type of instruction depends on whether   

vocabulary is a weakness. 

	 Phonics Boost	 |	 Phonics Blitz
	 80 one-hour lessons	 |	 40 one-hour lessons

	 Phonics Boost	 |	 Phonics Blitz
	 80 one-hour lessons	 |	 40 one-hour lessons

Phonics Boost 
80 one-hour lessons

Decoding skills are very low. Student needs more practice and 
a slower pace than is offered by Phonics Blitz or Phonics Boost. 
Recommendation is to give the RGR Pre-Reading Surveys to 

determine if fundamental skills are in place. 

Scores are very low. Issues other than decoding may be  
impeding reading. Recommendation is to give the  

RGR Pre-Reading Surveys. If they do not yield enough information, 
obtain a full diagnostic work-up by a trained personnel  

if not already on file.

RGR Grouping Matrix 
Group Description

Strong Decoders

Slow Reading Rate  
with Strong Decoding Skills 

Mild Decoding Weaknesses 
 

Moderate Decoding Weaknesses 
 

Significant Decoding Weaknesses

Severe Decoding Weaknesses

Recommended Further Testing

Maximum

Group Size

NA

NA 

 

12
 

8 
 

6

3 
 

NA

To request a username and password for the Grouping Matrix,  
email info@rgrco.com with the following information: primary user’s name, primary user’s email address, 

school or organization name, preferred username, preferred password, state, and school district.  
If you have questions about the Grouping Matrix, call 866.401.7323 ext. 1.
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Phonics Suite Overview
Phonics Suite is a growing family of lessons that improve students’ accuracy and comprehension. Phonics Suite 
lessons are designed to provide remediation for students who have been identified as having gaps in their pho-
nics knowledge. Students are matched to a set of lessons based on their level of decoding weaknesses, as deter-
mined by a diagnostic assessment. All instruction is given in small homogeneous groups at the appropriate pace 
according to each student’s specific needs.

Phonics Blitz is a set of 40 lessons designed for students in grades 4–12 who have some solid phonics skills. 
These students primarily need to understand vowel spellings, learn how to read multi-syllable words, and break 
guessing habits.

Phonics Blitz lessons can be completed in 10–12 weeks and are intended to be taught in approximately one-hour 
sessions. Ideally, schools will schedule 50- to 60-minute lessons, five days a week. However, lessons can be as 
short as 30 minutes and may be given as few as three days a week. The time will need to be adjusted if lessons are 
shorter than 50 minutes or if class sizes are larger than recommended. 

Phonics Boost is a set of 80 lessons designed for students in grades 2–12 who have more significant phonics 
weaknesses. These students understand some parts of phonics but need intensive instruction, beginning with 
short vowels. Compared to Phonics Blitz students, Phonics Boost students need a slower pace and more practice 
to improve accuracy and fluency.

Phonics Boost lessons can be completed in 20–22 weeks and are intended to be taught in approximately one-hour 
sessions. Ideally, schools will schedule 50- to 60-minute lessons, five days a week. However, lessons can be as 
short as 30 minutes and may be given as few as three days a week. The time will need to be adjusted if lessons  
are shorter than 50 minutes or if class sizes are larger than recommended. 

To request information about Phonics Blitz and Phonics Boost workshops,  

email info@ReallyGreatReading.com
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Phonics Blitz and Phonics Boost Workshops
Phonics Blitz and Phonics Boost lessons are most successful when the teachers administering the lessons are 
well trained in phonics instruction. When teachers are well trained, the students receive maximum benefit from 
the lessons. With this in mind, RGR offers the following workshops to provide teachers with the knowledge and 
practice needed to implement Phonics Blitz and Phonics Boost effectively.

Screening and Diagnostic Assessment Workshop

This one-day workshop provides guidance on how to administer and score RGR’s Diagnostic Decoding Surveys. 
The workshop also includes instruction on how to administer oral reading fluency measures for those who have 
not administered any in the past. 

RGR recommends that all teachers or staff members who give Phonics Blitz or Phonics Boost lessons attend this 
workshop, especially those who will be assessing students. However, this workshop is also helpful to teachers who 
do not assess students. Familiarity with the assessment process helps them to understand students’ decoding skills 
needs and the rationale for the lessons.

Phonics Blitz and Phonics Boost Teacher Training Workshops

RGR provides half-day, two-day, three-day, and four-day training sessions for those who will be teaching Phonics 
Blitz or Phonics Boost lessons. Teachers should choose the length of workshop to attend according to their prior  
experience with phonics instruction.

Two-Day Workshop – This workshop is designed for teachers who have extensive knowledge of a  
phonics-based intervention program and who have recently taught such a program. The workshop includes:

• Review of specific phonics concepts taught in Phonics Blitz and Phonics Boost

• Ways to accomplish effective delivery of the lessons

• Practice delivering the lessons

Three-Day Workshop – This workshop is designed for teachers with some knowledge of phonics but with little 
or no experience teaching phonics to struggling readers. The workshop includes all topics in the two-day workshop 
as well as an overview of:

• Why students struggle with reading

• What phonemic awareness is and how to teach it

• Correct phoneme articulation

Four-Day Workshop – This workshop is designed for teachers with no prior experience teaching phonics. 
RGR recommends that most teachers of grades 4–12 enroll in the four-day workshop. It includes all topics in  
the two-day and three-day workshops as well as: 

• An overview of what phonics is and basic phonics principles and patterns

• Working with struggling readers

• More elaboration on phonemic awareness

Follow-Up Workshop – This half-day workshop is designed as a follow-up to answer questions teachers may 
have after they have begun using Phonics Blitz or Phonics Boost. The workshop covers the advanced phonics 
concepts taught in later lessons, which are not covered in the initial training. RGR recommends that teachers  
attend this workshop three weeks after delivery of lessons has begun. 

To request information about any of these workshops, email: 

 info@ReallyGreatReading.com
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Step 7

Step 6

Step 5

Step 3

Step 4

Step 2

Step 1

Seven Steps to Implement Phonics Blitz and 
Phonics Boost in Grades 2–12
For schools interested in implementing Phonics Blitz and Phonics Boost lessons, RGR recommends the following 
seven steps. The process outlined below will ensure that students are placed in appropriately sized, homogeneous 
groups and that every student receives the most effective instruction.

Screen – Assess all students in grades 2–12 with a grade-level, one-minute oral reading fluency (ORF). 
Calculate the Words Correct per Minute (WCPM) and Accuracy Percentage from the ORF reading.  
DIBELS and AIMSWeb are examples of appropriate norm-referenced ORF measures. Students who 

read at the grade-level benchmark for WCPM and who read with at least 97 percent accuracy are reading with  
appropriate rate and accuracy. They do not need further assessment. The following steps are for students who  
do not meet both the WCPM and the Accuracy Percentage benchmarks.

Diagnose – Administer the Diagnostic Decoding Surveys to students who read below the WCPM  
benchmark or who read with less than 97 percent accuracy on the ORF screening measure. The surveys 
take about seven minutes per student to administer and score. They provide information about each 

student’s decoding abilities and the severity of any decoding weaknesses the student might have. RGR offers 
workshops on how to administer the surveys (page 14).

For students between the middle of first grade and the middle of second grade, administer only the Beginning 
Decoding Survey. For students in the middle of second grade or above, administer both the Beginning  
Decoding Survey and the Advanced Decoding Survey.

Group – Enter students’ scores from the ORF screening measure and the Diagnostic Decoding Surveys 
into the Grouping Matrix. The Grouping Matrix will group students based on their decoding abilities.  
It also provides an instructional recommendation for each student (page 12).

Determine Intervention Groups and Teachers – After identifying which students need intervention 
instruction, determine which teachers will deliver the instruction and then schedule the classes. The 
number of intervention groups may be affected by the availability of staff, resources, and scheduling.

Train Teachers – RGR offers two-day, three-day, and four-day Phonics Blitz and Phonics Boost teacher 
training workshops as well as a half-day follow-up workshop (page 14).

Teach Lessons – Teach Phonics Blitz and Phonics Boost lessons.

Administer Post-Tests – After the lessons are completed, administer an ORF measure and the  
Diagnostic Decoding Surveys. The ORF, Accuracy Percentage, and WCPM scores will clearly indicate  
the effectiveness of lessons by showing the overall improvement in students’ scores. The post-test 

scores will show whether each student has made adequate improvement or whether continued phonics instruction 
is needed. The post-tests will also identify students who may need further diagnosis to determine if they will benefit 
from instruction in fluency, vocabulary, or comprehension after improving their phonics skills.
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Examiner

Student

Grade Date Beginning
decodinG sURvey

recording form   DA

Real Words
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ht
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o
rd
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C

V
C
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o

rd
s

D
ig

ra
p

hs
 &

 
Sh

o
rt

 V
ow

e
ls

Bl
en

d
s 

&
 

Sh
o

rt
 V

ow
e

ls
C

V
C

D
ig

ra
p

hs

No Try Sight
Word

1 see

2 one

3 they

4 you Sound 
Added or 
Omitted

Consonant Short
Vowel5 are Initial Final

6 rag NA
7 lid NA Consonant

Digraph:
ch, sh, ck, 

wh, th 

Letters qu

8 dot NA
9 hum NA

10 bet NA
11 rich NA NA
12 shop NA NA
13 tack NA NA
14 quit NA NA
15 moth NA NA Blend

16 dust NA NA
17 step NA NA
18 trip NA NA
19 pond NA NA
20 brag NA NA

Sentences (irregularly spelled sight words are in italics)

21–26    The    cat    hid    in   a    box.
NA NA

27–35 The    fresh    fish   is    still    on   the    wet    grass.

36–42 Six    flat    shells   were    in   my    bath.

Nonsense Words
43 vop NA NA NA
44 yud NA NA NA
45 zin NA NA NA
46 keb NA NA NA
47 shap NA NA NA
48 thid NA NA NA
49 chut NA NA NA
50 weck NA NA NA

Error Column Totals

No Try Sight
Word

Sound 
Added or 
Omitted

Initial Final Short
Vowel

Digraph & 
Letters qu Blend

Consonant

Error Grid

Words Read Correctly
(out of 50 total)

Observations
Check the appropriate boxes:

  Reads sound by sound, 
then blends word

  Possible b/d or b/p reversal

  Quick to 
guess

  Slow
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ADvAnceD
decodinG sURvey

recording form A

Nonsense Words

Error Grid

No Try
Sound

Added or 
Omitted

Consonant Short
Vowel

Consonant
Digraph:

sh, ch, th, ph 
Trigraph:
dge, tch

Initial Final

1 fut

2 shab NA

3 thox NA

4 lutch NA

5 phim NA Blend

6 gred NA

7 strob NA Advanced
Vowel

8 misp NA

9 yume NA NA NA

10 weag NA NA NA

11 jaib NA NA NA

12 soam NA NA NA

13 foom NA NA NA

14 vawk NA NA NA

15 soid NA NA NA

16 zout NA NA NA

17 foy NA NA NA NA

18 fird NA NA NA

19 gorf NA NA NA

20 lerm NA NA NA

Error Column Totals

No Try
Sound

Added or 
Omitted

Initial Final Short
Vowel

Digraph
& Trigraph Blend Advanced

VowelConsonant

V
ow

e
l +

 R
V

C
E

V
ow

e
l T

ea
m

s
O

ne
 S

yl
la

b
le

 &
 O

ne
 V

ow
e

l

Multi-Syllable Words

Nonsense Words Incorrect 
or No Try

21 kimplut

22 gruckle

23 slafnode

24 dirper

25 panventic

Multi-Syllable Nonsense Word Errors

Words Read Correctly (out of 30 total)

Real Words Incorrect 
or No Try

26 fantastic

27 several

28 attached

29 recognize

30 lotion

Multi-Syllable Real Word Errors

Observations
Check the appropriate 
boxes:

  Reads sound 
by sound, then 
blends word

  Possible b/d or 
b/p reversal

  Quick to guess

  Slow

Student

Date
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